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1. [ZCsiz |

a. AREZDHHBMITTOMENEMITDOIS | ARSIE ve AR, EAYKASE ve FATAS,
% vs —fRRYE, EMERY vs HAKRE, EBLRHEEE vs PEERREN, —BK vs BIRK
Tr S —RB v ARG, EERR vs RERR, B,

b, FHRAEO X 5 R FESIAZO (FH B REERRME &, Fu— Ulkic EDRIGEEHREDE
HBEXB, (Fa—rERbbTEXIL, £58 FRERY LREAROBRIIHEDRL,)

c. ROBBROEMZ, UM, S, EMA, 79 ROBELE : “the desirable qualities of tests: validity
reliability, practicality, and beneficial backwash; this last referring to the favourable effects testing car
have on teaching and learning.” (Arthur Hughes (2003) Zbsting for language teachers. Second edition.

Cambridge University Press. p. xi}
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e. REFBHF G)EtﬁiﬁF%ﬁ?%ﬁ%’(‘%b LRDEFADER : [EMSEFICHER IR -CER:
CERT A AMEICRO O BEEN [REZEELLOAFTTEEMMELS] OFKREN, FT
ERELAAMEERTHEAND, ERBEEERE] (HJ:)

£ AMROE— ZRETO I (3] TRT IS TR I T8I M & :“Tréditiona}lly in Japan, Engli
has been taught through reading and translation as a set of rules to be memorized, but with evex-
increasing globalization and the importance of Ideveloping-effective communication skills, the gramm
-translation approach to teaching English no longer meets the needs of students. Recent reforms to
highlight listening and speaking skills in middle and high schools in Japan are a welcome developme
and teachers should be encouraged to focus on a more communication-oriented approach to English
teaching rather than textbook and blackboard-oriented study.” (Martin Nuttall. English skills passpe
to success. The Daily Yomiuri. April 30, 2008. [Martm Nuttall is a representative of the Cambndge
English for Speakers of Other Languages in Shm]uku Ward, Tokyo.])
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a. EFAET  QEUMRAE EBITV) BERCEHATHRT S, TORERDVTHEFRCARETE
A5, (FISCHRA & BITV) WEM e, BRERRETHRE @W%%ﬁ%ﬁwfﬁﬁTéo%f
BREGCARBETE L DD, KEEE- THERRE nERET 3,
H#C . BECTRSE - T T TF—varETH, AT A —TAY—FRREELT D, KFE
s EPRAVH— - T 7 v d R BN T - & ﬁ%mAtb;“wtnfém F DM
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b, (FECRER - MXHERLZED) AF 4 =A 3 o OLEM: “In both the receptive and productive mod
the written and/or oral activities of mediation make communication possible between persons who a:
unablé, for whatever reasons, to communicate with each other directly. Translation or interpretation
paraphrase, summary or record, provides for a third party a (re)formulation of a source text to whict
this third party does not have direct access. Mediating language activities — (re)ﬁrocessing an existir
text — occupy an important place in the normal linguistic functioning of our societies.” (Council of
Europe (2001) Common European Framework of Reference for Languages® Learning, teaching,

 assessment. Cambridge University Press, p. 14) of. (EIFETRL) BHOEDDAT A3 v

e. (AT 4T+ AL—F—%FEF NI LAV multi-competence D& X5 : B _FEEEHIL, BEH
sEEE i I MR 72 B R A5 ) T EAE S, BABICRIIAROIAE 5 | (e x Adip & FMu
competence TVW2 9 | TRMNTHEBKEOARA | [HKELHF) 200845 A5, p. 44, AI6AF,p.¢

d. muiti'competence (the knowledge of more than one language in the same mind) DJERAH :

- CAREERS THAT REQUIRE A SECOND LANGUAGE (B2 E@EZLELTAHHAYT)
This type of goal is not about turning the student into an imitation native speaker. It preserves the fi
language alongside the sec,ond so that the student can mediate between them — preparing an L1 rep

on a meeting held in the second language, for example.



HIGHER EDUCATION (R%¥7%2 £ OHEF{5E T)
The importance for the student is not the second language itself but the information that is gained via
the second language. Again the first language is an important part of the situation. (Vivian Cook (2001)

Second language learning and language teaching. Third edition. Arnold, pp. 169-170)
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5. RLDVHBOE#HEZMA - XEARSNEEMBDOH : IED GOE A Level _
LT X AQA (2008) Specification 2008° General Certificate of Education — French 56516651 £V,
(http://www.aqa.org.uk, p. 6, pp. 28-29, p. 14, pp. 13-14, p. 25, p. 51) [cf. 285+ IELTS, TOEFL iBTI
a. BAENENDHESKE — TRIC - Fote - < | 35%, E< ] 30%, T34 35%DELA :
AS Examination
Unit 1 — Listening, Reading & Writing (1.5 hours, 17.5% of the total A Level marks [TALM])
Unit 2 — Writing (1 hour, 15% of TALM)
Unit 8 — Speaking (35 minutes (including 20 minutes preparation time), 17.5% of TALM)
A2 Examination
Unit 4 — Listening, Reading, Writing (2.5 hours, 17.5% of TALM)
Unit 5W — Writing (2 hours, 15% of TALM, Literature/Topics Paper)
[or Unit 5C — Writing — Coursework (15% of TALM, Centre Assessed Project)]
Unit 6 ~ Speaking (35 minutes (including 20 minutes preparation time), 17.5% of TALM)
(cf. L1 COMEITRBRSE T 10%LL T IZML 5T 3, QCA (20068) GCEAS and A level Subject criteria
for modern foreign Janguages (MFL), p. 7)

b. ! ﬁ?ﬁﬂi}l 0B Za‘a‘xu REWAEZRLT, {‘Ikou\‘c%{m'ﬁ‘é LERDEDPEHELTNS

AS Modules

Module 1 Young people today
The family and relationships, r1ghts and regponsibilities, le1sure healthy living, eduecation, jobs and
careers.

Module 2 Aspects of society
Mass media, pollution, conservation and environment, immigration and multiculturalism, France
and Europe and the French-speaking world.

Mddule 3 Pebple and society
Based on topic areas listed under Ybung People Today, namely: the family and relationships, rights
and responsibilities, leisure, healthy living, education, jobs and careers together with the topic(s)

" chosen and studied for Module 2.

A2 Modules



Module 4 Contemporary issues
The State and the individual, distribution of wealth, health issues, transport issues, science and
technology, racism, crime and pum'.shment, future of Europe, global issues.

Module 5 The cultural and social landscape in focus |
Topic areas in Unit 5W will be defined by the options within the three set texts, the three literary
topics and the six non-literary topics. In Unit 5C candidates may submit assignments on topics of
their own choice or on those set in Unit 5W.

Module 6 Yesterday, today and tomorrow
Based on topic areas listed under Contemporary Issues and The Cultural and Social Landscape in
Focus, namely: the State and the individual, distribution of wealth, health issues, transport issues,
science and technology, racism, crime and punishment, future of Europe, global issues, together with

the two chosen areas of study from The Cultural and Social Landscape in Focus.

c. BEDERZHATRL, FEHTMEELZ T L TEMEMEEMERTS - .
(BLTi 18842 &) oREEE 1. 3855 TH -5 - %ﬂﬁ%ﬁ%ﬂzﬁwﬁﬁl:’ab\fﬂ?ﬁfﬂii7 T ARFET
BRALVELE-1LY TS G, 2. FELEERICOVWTZ I REBTEEE TS (10 45H)
Part 1 - Repdrti:ng and Discussion. Candidates will have 20 minutes supervised preparation time
during which they should prepare one of two cards given to them b§ the examiner. The cards will be
selected at random ﬂ'om a set provided by AQA. The material on the cards will consist of short articles
in English taken from magazines or newspapers. Candidates may make notes during their preparation
time and may refer to these during the examination. The examiner will ask the five questions on the
card. Candidates will respond to these questions and discuss issues arising from the material (5
minutes). | ‘
Part 2 - Conversation. Candidates will take part in a general conversation based on 2-3 of the topics
studied during the A2 course, i.e. the Module 4 topics together with only one of those studied by the
candidate in Module 5. They will not be informed, prior to the test of the topics on which they will be
guestioned in ‘tl-le conversation (10 minutes). _
Thé test will be either conducted by the teacher, recorded on tapé and marked by an AQA examiner or
condﬁcted, recorded oﬁ tape and marked by an AQA examiner. This unit assesses Module 6 of the A2
Subject Content. 7%% of the marks available will be for synoptic assessﬁ:ent.
(AR I 2 k) oM PRCBESNETFRA MIOWT T 7 ABTT v 24 220H< (%
T A & 1B L2250 wordskl FE<C))
This unit comprises three set texts, three literary topics and six-nonliterary topics. Candidates will be
required to answer two questions in French demonstrating in each an in-depth knowledge of one of the
- get texts, liierary topics or non-literary topics preseribed for study. Candidates may not answer two
questions on the same text or topic. It is recommended that candidates spend not more than 1 hour on
each éssay.
It is expected that candidates will write at least 250 words for each essay. Candidates will not be allowed
to take set texts with them into the examination room. This unit assesses Module 5 of the A2 Subject

Content.



d MAEEEAFL, FHOEENE  LPURORBCEDTVS QTR RECRIT2HEE] ofl)
9-10 A thoroughly confident speaker. Prompt to respond and able to.sustain a

conversation at a natural pace,

7-8 A generally confident gpeaker demonstrating a good pace of delivery with
some slight hesitation between and during utterances. '
56 Prompt to respond but hesitating regularly between and during utterances.
Lacking in confidence. Inappropriate pace of delivery adversely affects the
3-4 natural flow of conversation. ‘

The pace of delivery — either hurried and garbled or slow and halting —is

0-2 such that the flow of communication is severely impaired.

o. REOHEEARL, FIFROBAEAL LT, REOEME - RUMOR LIEHTVS (T
it 8842 &) ofktD L1 Grade A O [Fid Grade E % T])
Candidates are able to respond readily and to speak fluently. They are willing and able to take the
initiative and to develop their answers. They have a good command of idiom and vocabulary and deploy
this naturally. There is substantial evideﬁce of the ability to argue a personal viewpoint and to handle,
with a marked degree of success, the abstract language of ideas. Pronunciation and intonation are

accurate with only the occasional slight mistake or hesitation. There are very few grammatical errors
even in more complex language. {(cf. CEFR @ B2 (Vintage), Cambridge ESOL ® FCE @ L ~L451 ?)

f, SPERRETZARL, BREOTEEAEMBLT, RIRCHTTT S $BIBEIC 77 ROBERHE
BRIEEHLEDTVS : fl AQA(2007) Report on the examination® 2007 examination — January
series; General Certification of Education French 5651 FRO1 Young people today.
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Ca W< BENEZFMTHPUOIMASTERELTILEBR, FARTEZBET 2 RRMER
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b. EXFRPOFIEERAZ DA T 4 A T a VR M T ABEOMA ST E/NS<TB L L LD, E0
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. RRAHR D FEHIRNEE, TFIviay RV —PREYURTIE, 2hIC exam specification 72 & C
BALNIC LT, MZOWTERE - BETHAZFMT 202 EGEIELD,
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e. REAREYF—, BEEHK, HIVIIRMFMEE - SR L LMH L, REART ) HEH%
Pl 5 A 2 1E S,



